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Bless this little heart, this white soul that has 
won the kiss of heaven for our earth. 

He loves the light of the sun, he loves the sight of 
his mother's face. 

He has not learned to despise the dust, and to hanker 
after gold. 


Clasp him to your heart and bless hin. . 


He has come into this land of an hundred cross-roads. 

I know not how he chose you from the crowd, came to 
your door, and grasped your hand to ask his way. 

He will follow you, laughing and talking, and not a 
doubt in his heart. 

Keep his trust, lead him straight and bless hin. 

Lay your hand on his head, and pray that though the 
waves underneath grow threatening, yet the breath from above 
may come and fill his sails and waft him to the haven of 
peace. 

Forget him not in your hurry, let him come to your 


heart and bless hin. 


From The Crescent Moon 


--Rabindranath Tagore 
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THE FORMATION OF HABITS OF THE PRE-SCHOOL CHILD 
AS THE BASIS OF CHRISTIAN CHARACTER 


Introduction 


Any thoughtful person dealing with children realizes 
that a blind impulse is behind at least a part of most of 
their acts, which are often futile and irrelevant. What- 
ever is done for a child should be done with a purpose in 
relation to his education and should never be done without 
thought of the consequences. The parents should know what 
they are striving for and should know the ends they want to 
achieve. They should never be content to merely carry on. 
This is not as easy as it sounds, for the question of what 
is good practice in child training is full of controversial 
issues. Everyone has opinions, but the need is to distinguish 
these from usable knowledge. | 

It must be kept in mind that no two children are alike, 
that their rates and degrees of development vary. Any traits 
that will be discussed and which will be recommended to be de- 
veloped will not show themselves suddenly but are gradual 
acguirements. The control lies in the fact that to a large 
extent the parents determine the kind of stimulations which 
the child is to receive. 

Any study of child life will show that a child devel- 
ops progressively from a comparatively passive organism de- 
pendent upon external stimulations and suggestions to a 


relatively self-directing personality. In this paper it is 
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the desire to show how the influences of the first few 


years of a child's life leave their impression on later 
character, It is found that obedience to suggestion or 
guidance and even to command is the condition for establish- 
ing habits that are related to fundamental physical and so- 
cial needs. Gradually this condition must be replaced by 
a body of principles and ideals and by a habit of inquiry 
ana reflection so that in time the child becomes both inde- 
pendent and responsible. But the early habits have a last- 


ing effect. 


wet sak ei} to nsonow ita ¢ 
sodal. no solssesqet sheds ovasl ou 
. io soitesggue of sonstoedo. tent £ al 


oo ncgiubtonaee 16% nolitbaoo salt al tai bom, 


soe bes ieotsyilq Letsemsbaut of betalen omen sa 


;, 


Nd beosiqe: sd seua moisibacs afAy. ViLswnsTD 
ytiupat Ye tided s vd bas aisebk baa seigtdal: 


= 


-sont dtod asmoosd biide ost omit at gant 08. ne ! 


- wnat 2 evad etidad yitss ent tua Aviat 


Chapter I 


THE PHYSIOLOGICAL AND PSYCHOLOGICAL BASIS 
OF HABIT 


Like an intelligent animal or machine the child re- 
sponds to the stimulations he receives in a way determined 
by his structure. All of life operates through: a mechanism. 
The higher the life the more complex the mechanism. (1) 
Anything happening to the child or going on inside of him 
may affect all of his processes. A glare of light may 
affect his digestion. His digestion may affect his mood 
and his mood affect his character. 

As the child is such a delicate mechanism he must be 
treated as such, A unity must be observed when dealing 
with the intellectual and emotional development as well as 
with the physical life. In the day by day treatment of 
the child the relation of the present comfort and future 
character must be kept in mind. If this is done the body 
will not be separated from the mind. The child must be 
considered as a unit, especially in respect to both pre- 
sent and future. The importance of the training needs to 
be realized which consists of supplying for the child con- 
trolled experiences. It is also important to handle wise- 
ly experiences that are constantly arising of themselves. 

There is one phase of this child training that seems 
to overshadow somewhat all of the rest of it, or else a 


great deal of the other training rests on this,and that 


(1) Dewey, Human Nature and Conduct, p. 70 
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is habit formation. One way of defining habit is as 


fixed modes of behavior which mey be identical with the 
original mode or a modification of it. These habits may 
in time represent practically the whole of the adult scheme 
of conduct or character. Because of this the formation of 
habits is of prime importance in the guidance of the child's 
development. But such a creative force if used in a blind 
way is as likely to turn out to be destructive as construc- 
tive. | 

The basis of habit, according to James, is found in the 
plasticity of the organism which is weak enough to yield to 
outside influences but is strong enough not to yield all 
at once. (1) McDougall says, "A fixed habit of action 
resembles very closely a reflex action; an habitual action 
may be effected involuntary, without design or reflection 
and with very little or no consciousness of the action or 
of the impressions on the senses by which it is evoked and 
guided." (2) AS was said, the nervous system is plastic 
so that when the nervous current runs from one part to 
another it leaves behind a tendency that is more or less 
enduring for the path that has been traversed to be an 
open path, that is, a path of law resistance between the 
two parts. The nervous system receives a stimulus through 
its senses to which a response is made. The stimulus may 
go through several connections in the nervous arc which 


1) James, Psychology, p. 1065 
(2) McDougall, Body and Mind, p. 110 
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in turn go through other connections in the resulting 
response. Thus the stimulus and response are associated 
and the next time the same stimulus is received the same 
response follows as that path offers a lower resistance than 
any other path. After a namber of performances the re- 
sponse tends to become fixed. So when the response is 
associated with the stimulus it tends to become automatic. 
Overstreet gives us a good example of habit formation in 
early childhood. "Here is a child that is habitually 
crying. Granted that there are no physical distresses, 
how did this crying habit develop? The child was in dis- 
tress; it cried; its mother came running to it; took it 
out of its crib, fondled it. Now the child, obviously is 
not capable of reasoning that every time it cries it will 
be taken up. But let us suppose that that is exactly 
what does happen. An association is built up between the 
two; crying--being taken up. The crying reflex is formed. 

Let us suppose, however, that the mother has become 
aware of the unfortunate habit and seeks to break it. 
She will proceed, quite simply, by breaking the association. 
The child will cry anc will not be taken up. Gradually 
it “learns" as we say, that crying does no good. With the 
breaking of the accustomed association, the habit is dis- 
continued." (1) 

Quoting McDougall again, "A habit is formed by the 


repetition of an action on the repetition of particular 


(1) Overstreet, Influencing Human Behavior, p. 160 
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sense-impressions; that is to say, the repeated séqiredve 
of a particular action upon a particular sense-impression 
results in the formation of a mechanism consisting of a 
system of nervous connections in the brain, which system is 
capable of bringing about the appropriate response to the 
sense impression in a purely mechanical fashion." He 
further says that "here is a basis for physiological and 
mechanical explanation of the course of all mental process 
in terms of the association-psychology. We have only to 
suppose that the rise to consciousness of each idea is ac- 
companied by the excitation of some particular group of 
nervous elements in the brain; and to assume that, when one 
sense-impression following upon another gives rise to a 
second idea following immediately upon another, the nervous 
current strikes across from the one group of nervous ele- 
ments to the other. If so much be assumed, then it fol- 
lows from the law of habit that the revival of the one idea 
will tend to be followed by, or accompanied by, the revival 
of the other; and we have in outline a scheme for the ex- 
planation of all that clustering, cohesion, and succession 
of simple ideas, which according to the principles of the 
association-psychology, constitute the whole of the mental 
process." (1) 

There is a practical meaning of habit which will be 
considered. Taking habit as a whole there can be too 
much emphasis put upon it and too much can be explained 


by it. But it is such an important factor it must be 


ay McDougall, Wm., Body and Mind, p. 111 
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adequately evaluated. Habits are not for their own sake. 


There should always be a goal in view in those that are 
acquired and selected as worthy of becoming permanent. 
“McDougall says, "habits are only instruments which subserve 
our purposes but do not determine them." Habitual action 
may be purposive but only when chosen with a purpose in 
view. As such the habit is a mechanism. | 

James gives us two very good points on the practical 
effects of habit. First it simplifies our movements, 
making them accurate and diminishing the fatigue element. 
Everyone wants to do more things than his nervous system 
can accommodate. Thus some actions can be performed 
without each time having to be directed from the highest 
nerve centers. (1) 

In the second place, habit dinifianes the conscious 
attention that is required to perform many acts so that man 
can give more time and attention to other things. (2) In 
an action which is not habitual the highest intellectual 
centers need to function during the whole action. But 
when it becomes habitual the only part the intellectual 
center plays is to send the message to start after the 
stimulation has been given. 

It is found that this psychological pattern of habit 
formation is rather simple but when it is used the diffi- 


culty lies in finding the most effective associations, 
i .) 

(1) James, Wm., Psychology, p. 158 
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Each person is born an infant and so is subject from ite! 
first breath to attentions and demands of others. These 
others are beings with habits and beings who upon the 
whole esteem the habits they have, if for no other reason 
than that having them, their imagination is therefore 
limited. (1) The nature of these habits is to be asser- 
tive, insistent and self-perpetuating. The child learns 
the language of those about him as his ability to-speak is 
@ pre-condition of his entering into effective connection 
with them. Even his thinking is partly shaped by the 3 
influence of the habits of those around hin. So we see 
that as the child enters the world there is something for 
the parents to do in surrounding him with, and cultivating 
in him, the habits that will lead toward the character and 


personelity which is desired. 


(1) Dewey, John, Human Nature and Conduct, p. 58 
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Chapter II 


THE INFLUENCE Of PRE-SCHOOL LIFE 


All parents agree that a clean, self-reliant, well- 
rounded character is not formed in a moment or by chance. 
Gesell says that "the pre-school period exceeds all other 
epochs in developmental importance." (1) Children of 
school age have received the most attention and aside from 
the physical care of the young child he does not roenine 
the proportion of care the importance of the period demands. 
The child learns more in the first six years of his life 
than in any subsequent six years and so it is important 
that these first six years receive more attention. Some 
people would go to the extent of saying that nothing can 
come out or develop in the character and life of the in- 
dividual which cannot be traced to this early period. And 
as has been indicated, other people pay no attention to this 
period. Here, though, the middle course will be taken 
and either extreme avoided. 

There has been very little scientific study made of 
the effect of the pre-school years on the later life, but 
the studies which are carried on indicate that there is a 
lesting effect. The baby comes into the world with no 
established responses. He hes tendencies to react in 
certain ways but even these need training. Because of 
the many stimulations before long the body and mind, which 


(1) Gesell, Arnold, The Mental Growth of the Pre-school 
Child, p. lO oe ee ee 
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were like a fresh piece of clay, have many grooves and > 
impressions made upon them, Bach stimulus and response 
leaves an impression on the baby mind and when these are 
repeated enough times to become a habit the impression 
becomes a groove. Every movement of the baby is a response 
to some stimulus and because of this we can communicate 
with and influence him. He is continually active and his 
acts lead to repetitions ae for habits. 

By the time the child is six years old ite Hoeadte 
lines of both physical and mental organization are laid 
down. The brain grows et a tremendous rate during this 
period, reaching almost its mature bulk before the age 
of six. Donaldson says, "All of this shows that the in- 
portant events in the post-natal growth of the nervous 
system occur early in life, and this in turn emphasizes 
the paramount importance of favorable conditions during 
the firct three years of childhood." (1) 

The infant learns much, chiefly the use of his senses. 
He learns to handle things, to see, to hear, to walk, also 
to comprehend what is said to him and totelk. With these 
things he acquires an uncountable number of hebits which 
are fundemental to the complex art of living. Gesell 
says, “Never again will his mind, character, or spirit 
advance as rapidly as in this formetive pre-school period 
of growth. Never again will there be an equal chance to 


ley foundations of mental health. Normal mental growth 


(1) quoted’ in Gesell, Arnold, The Mental Growth of the 
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s not a matter of complete predestination, even Pe infants. 
umerous cases of mental abnormality, of perversion, of 
aulty hebit formation end of conduct disorder have their 
cots in the pre-school years.” (1) 

The problem here is not a simple matter, for all of 
ife is inter-woven with itself, and even when one phase is 
-aken and studied it does not stand alone but influences 
11 of the rest. In studying the religious reactions it 
is found that ell of the rest of the life must be studied. 
sOares says thet “the fundamental besis of religion is 
sutrition." (2) One can think of a starving seint if thet 
ssint is an adult, but not of e seintly child who has been 
sterved. When a young chilc is cross, ili-tempered, or 
Jisobedient, his digestion needs to be examined. So it 
is found thet for the foundetion of any progrem for the 
child or for the leter life of the individual there must 
be good health. The heelth hebits the child gains in 
this period carry over into the rest of life. But it is 
known thet although the child's health may be perfect 
during the pre-school period, if he becomes infected with 
some diseese or he is later not given proper care, his 
edult life may be thet of an invelic. So it is evident 
that these years do not solve all the difficulties of 
leter life; they only ley the foundetion so that the later 


life may be that much stronger. 

Tl) Gesell, Arnold, The Mental Growth of the Pre-school 
Chijid, pe 12 

(2) Forbush, W.5., Child Stucy and Child Training, p. <0, 
quoting Dr. Soares. 
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Health takes a place of importance in chase eeraee 
few years. The rights of the baby are food, air, light, 
sleep, and exercise. Probably more deaths of babies are 
occasioned by the notion that an infant may be treated 
like an adult as to food, sleep, or medicine than by almost 
any other cause. The first habits to form are those of 
health and can only be done by constant care and regularity. 
Myery, cay in a child's life is one of growth and his boay 
will feel it if even one day is given no attention. the 
baby may be made ill by a single unsuitable meal and his 
digestive ok is very easily permanently injured. We 
Cannot make up later for dietary deficiencies which have 
produced poor teeth or a contracted chest. 

The child's mind end spirit receive as much of an 
impression before he is seven as does his body. And the 
foundation for the right social attitudes is laid, also. 

It is impossible to separate these four elements of 
mind, spirit, body, and social attitudes, and conceive 
of one of them growing without the others, Their devel- 
opment takes place at the same time and each is dependent 
upon the others. The aim is so to nurture childhood 
that perfect and symmetrical growth will be fostered. 
During childhood there are so many things to be learned 
and so many adjustments to be made that it is easy to 


overemphasize some end minimize the value of others. 
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So it is very important to kmow the whole child, to 
understand his struggle to gain a mastery over his senses,: 
to be able to direct his unfolding life and give the pro- 
per stimulation and call forth the desirable responses. 

Dr. Ruth Ancrus says, "The early life of the child 
spent in the family environment may help or hinder his 
later social adjustments. 

"Consider the result of one very common paréntal atti- 
tude--over-solicitude on the part of either mother or 
father, more frequently on the mother's part. The child 
becomes fearful, reflecting the mother's fear. He will 
not enter strange places or undertake new things. He 
is too dependent emotionally and shows no initiative. He 
is possessed, though probably unconsciously, of a feeling 
of inadequacy in the face of new situations. Therefore, 
he may withdraw into himself and compensate by day dreaming. 
Again he may become very eggressive. He may resist his 
mother, and contrariness may result. This child is self- 
centered. Around him the family revolves and he finds 
school adjustments exceedingly difficult. Long and 
patient cere is necessary to breek down these unfortunate 
social habits formed in his early childhood, Every child 
needs an affectionate home background for the development 
of a well-rounded personality. Over-solicitude and self- 
indulgence on the part of parents make his later life a 


period of misunderstanding and unheppiness." (1) 
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The child is striving to express himself and does so 
by imitating those around him, first, their actions, and then 
their words. The mother can help the child through this 
to express his inner spiritual life. the child's ability 
in expressing himself starts lines of emotion good or bad. 
The feelings are easily repeated and lead readily to right 
or wrong willing and thinking, which soon form habits or 
attitudes toward life and thus help or hinder the recep- 
tivity to religious teaching. 

One of the finest means of expression of the young 
child and also one of the greatest forces in his development 
are the games he plays, if rightly supervised. The child 
first learns mastery of his body by plays of exercise, rum 
ning, and other seemingly aimless activities. Then he 
begins the mastery of the material world by testing the 
objects around him--such as rolling, tossing and throwing 
his ball. Then he begins to understand the activities 
which go on about him by dramatic play, such as play at 
keeping house. 

Froebel says, "Play is the highest point of human de- 
velopment in the child-stage, for it is the free expression 
of the child's inner being. Play is at once the purest 
and most spiritual product of the human being at this 
stage. It is a type and copy of all human life, of the 


inward natural life that is in man and in all things; and 
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it brings forth joy, freedom, contentment, seat witiie 
and without, and peace with the world." (1) 

The mother hes much to do with this play life and 
by making a careful selection of plays and choosing with 
discrimination the toys which she gives her children she 
has the opportunity of interpreting life to them and calling 
forth worthy responses. She desires not only that muscle 
fibres should beftrengthened, but also that there shoulc 
be a quickening of the intellect and a development of the 
soul. it is all of these that make a wholeness in life and 
so the mother will interpret life in its wholeness insofar 
as the child's mind is able to grasp it. 

Miss Munkres says, “Joyous, cheerful, happy, strong 
childhood is the foundation for noble anc strong manhood. 
To make this possible we must live with our children and to 
live with them means to play with them." (2) 

Below is a brief outline given by Gruenberg of the 
development of the child. It shows the growth of the 
child and suggests during what periods the child responds 


to certain stimuli. (3) 


I. Infancy--1l11 to 15 months. 
1. Need for individual care. 
2. Movements -- reflex and random. 


5. Experience of environment, reaction, and self-- 


undifferentiated. 
1) Harrison,flizabeth, The Unseen Side of Child Life, p. 125 
2) Munkres, A., The Mother as Playfellow, p. el 


nm) 
a’ —_ 


nhiste dee insnsedaOeg nati cs | 
. | (2) * pgxow aiid 1 ad a 
bre sud yolg eiat citke on of wom a 
atte aebacosdo bas syeig te: wottooise £ 
aia notbitdo ted aevty oa Hot sis ows, 9 | 
= Batiiso bos gedd oF etki gattonqustak Yo -ytts ome 
sionua stadt. gino Joa esthasb one 5 aes (s 
sfhosta pxedd dadt osts ted  donedsgnettayd = 
eis to snomgoloveh « bans toailedat end to gnk a 
ne SELT ni ssesclody o odem Sad? seo? To Le at d 
tetoank esonelods att uk tee tesquesal filw de 
| Jt qastg of sids at baim a , 


gnotsa ,yiqsd ,ivttseds ,auoyot" ,eyas asm 


sboodtian gu0tts sae aidod Wt motishauc? odd at fe 


od bra ngthitde two ditty evil saim sw oldtasog af. a 
(2) 9 ,eogd atte yale oF atoom asad 

eit to gtedaort0 ww sevks ent tuo. tebad s ak’ 

oid to aINOTY ons: aod st sSikdotiendt to Rs. 

stk do sat she stee sandy gniiznb steoguue Dy 
{8) .bLamtta 


g5nej29T 


ae 


-2isnen SL of Li-=<one te 

.o%89 Leubkytiat 10% best i . 

zs ebsat bas xefLtes == adnomovol “8 
= «=tiea bas OL POBST Jusaaerkwas to Sonali t9gxe -o8 


.betet tnoxe TEbbaw 2 


S assent Bi ,id90 Te ae 


Sst 


uid ee 


II. Walking - Talking Period, two to three years. 
1. Imitation and discovery of individuals. 
2. Stimuli from language, expression, gesture, etc. 
3. Separation of sensations from objects. 
4, Separation of emotions from stimuli and action. 
5. Appearance of play as a detached activity. 
6. Imegination. 
IiI. Pre-school Age, four to six years. 
1. Self-consciousness. 
2. Self-assertiveness. 
&. Curiosity. 
4. Discovery of imagined and real. 
5. Appropriation. 
6. Control of larger movements. 
7. Activity. 
8. Play about objects, toys, symbols. 
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Chapter III 
THE RELIGION OF THE PRE-SCHOOL CHILD 


in considering the child's life and the place religion 
should hold in it there can be no sharp line of demarcation 
drawn in actual experience. But for purposes of clear- 
ness in such a paper as this it is necessary to deal spe- 
cifically with this phase. But through all of our prac- 
tice it is important in every case for the child to realize 
that there is no part of life in which religion has no con- 
cern, that there is no one day in the week which alone is 
set apart for it. 

In looking at originel neture it is found that man 
does not have a religious instinct but it is true that all 
men are religious. Religion comes into life in the total 
attitude and response of the individual to the superior 
forces about him. A small child's religion depends largely 
on the environment about hin. Thus it is that even though 
all of the suggestions of this paper are followed by the 
parents in training their children, unless the parents are 
Christian the children will not be Christian but will fol- 
low the parents! religion. It seems to Christian educators 
that as Christianity is the highest religion the child will 
more readily grow into that because of the program suggested. 
This program will lay foundations that can only be completed 


by the highest religion. 
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It is by a slow and unconscious sifting-out of repeated 
experiences that the child learns about the world around 
him and also the world within hin. The child should grow 
into a personal religious experience through the activities 
and experiences of his daily life rather than to have it 
thrust upon him at any particular crisis. Of course the 
religious experiences of the pre-school child will not be 
those of the nine-year-old or the adolescent. . 

During the first three years a child is laying the 
foundations of self-hood by building up an experience. 

The child's capacity for religion does not begin at any 
one moment but comes very gradually. He can be religious 
as soon as he can be a person and maintain a self-directed 
relationship to other persons.(1) Usually the child 
makes definite religious responses between the fourth and 
sixth years, but it all depends on what has happened in the 
preceding years. He needs an ordered experience as a ba- 
sis for his value judgments as will be more fully shown. 
The child builds his world on a reasonable basis. Even 

a very young child knows that "Wheedling pays", or that 
"There is no use in fussing."(2) 

There are two types of growth in religion. There is 
growth in capacity to form and carry out purposes and growth 
in the quality of the purposes formed and quality of ideals 


and values with reference to which they are formed. (3) 


Hartshorne,H., Childhood and Character, p. 15 
=) .bid. p. 16 
5) ibid. p. 150 
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It can be said that the child is religious in that he is 
able to organize his whole being around what is conceived 
by him to be of most worth. Thus he is purposive. It 

is seen, then, that the need is to train the child so that 
he has a will of his own. There are many children who 
have so much done for them that they cannot form and carry 
out any purpose of their own so that the foundation on which 
their later religious life is to be laid is not,built until 
a later period and does not have a natural growth. Then 
the environment of many children is so lacking in stability 
that they cannot form any estimates of worth. Now these 
qualities should be a gradual acquirement and a guide to 
the child in his total response to the life of his fellow 
beings and of the spiritual world of which he is a part. 

To illustrate the way in which the child's ideals of 
worth are developed take the example of the reaction to 
punishment. If the punishment follows some misdeed one 
day and not the next, or if the child is given the same 
punishment for the harmful act as for the harmless prank, 
he Bn have no basis for forming any independent standards 
of worth. His word is arbitrary and erratic and he has 
no definite and recurring associations between his conduct 
and the Candards of conduct preached to him. His action 
will be Ae erained not by standards nor by habits but by 


caprice or the effort to escape punishment. (1) 


(l)Hartshorne, Hugh, Childhood and Character, p. 9 
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The child will interpret his new experiences by lida 
old ones. If his first experiences are with such an un- 
certain situation as described above or with a harsh, 
unsympathetic, autocratic environment, he will grow up 
with that sort of an experience as the only means of inter- 
preting the world and his whole world is warped and twisted 
because of it and he cannot grow naturally into the normal 
religious experience. On the other hand a regularity of 
treatment provides a foundation in experience for a growth 
of ideas of order and justice and establishes definite 
habits that constitute the basis of self-control. 

It is found that the child's religious life is an 
outgrowth of his attitude and response to his environment. 
Now the attention will be called to the way in which atti- 
tudes and responses develop. 

A good example to study will be that of the develop- 
ment of prayer in the child's life although this is only 
one expression of his knowledge of a spiritual life. Mrs. 
Mumford has vividly described this for us. 

"The tiny baby, now a few months old, is lying awake 
in his cradle, ready for his evening sleep. His mother 
is kneeling beside him, her head reverently bowed, her hand 
holding his in her warm, soft clasp. She is praying to 
God--praying that He will care for her baby through the 
coming night, care for him in the coming years of youth and 


manhood. The touch of her hanc, the sound of her voice, 
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the sight of her face as she kneels there in the firelight, 
from the first, in some dim way, vaguely modify the contents 
of his little mind--even though, as yet, he can understand 
nothing of what it all means. Still, as each night she 
prays; as each night, month after month, this same group 

of sense impressions has been passively received in his 

baby brain, invariably registered, then unconsciously analyzed 
and compared, gradually the group, as a whole, stands out in 
his mind with a certain degree of ter ene In the 
same way he had come to know the sequence of events asso- 
ciated with nis bath and his feeding; had come to know his 
mother, his father, his toys--so far the process of acquir- 
ing knowledge has been the same: first, observation and 
recollection, then comparison." (1) 

But these early prayer impressions are of a different 
nature than the other impressions. When the mother prays 
her attitude is different and the child feels this. Un- 
consciously her attitude is communicated to him and his 
response is given in his feeling before his thought can 
enter in. There are other things the mother can do to 
develop this emotion of reverence,for instance in the use 
of sacred or inspiring music even before the child can under- 
stand it. 

As the child's language develops the parents can talk 
to him of the Heavenly Father naturally and without self- 


(1) Mumford, &. E., The Dawn of Religion in the Mind of 


the Ghild, p. 9 
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consciousness so that his knowledge and love for God comes 
as gradually and naturally as his knowledge and love for 
his mother. The child should not be forced to pray by 
teaching him some words that he may not understand, as that 
would be apt to lead to a mere repetition of the words. 

The child's prayer will be spontaneous and come as a result 
of his attitude toward God and the form is not so important. 
In the early years the mother's prayers should be develoyp- 
ing within the child the attitude of a trusting child to 

a loving Father and the child's first prayers are his spon- 
taneous expression of this attitude. 

After the child himself prays he will begin to form 
definite images and because his imagination is keen he 
puts his own emotions and experiences into his growing 
conceptions of God. As his reason develops he will begin 
to ask questions which should be given serious considera- 
tion by the parents in the light of their knowledge of their 
Child's mind. The abstract truths ere very difficult for 
him but their explanation can grow out of the relation- 
Bhips of the family circle and of the forces of nature 
around hin. 

The child should have a share in the works of nature 
about him, such as in a little garden. When the child 
feels himself to be one of God's helpers he can understand 
God es Creator and when he tries to be good he understands 


God as the source of all goodness. For it is only through 
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experience that the child in any measure gains a true - 
knowledge. But many times this experience is baffling 
because of the actions of the rest of the femily. So 
many times the actions and the teaching of the parents are 
at veriance. 

We find that the parents as the guardians of the spir- 
itual life of the child are to help him change the chaos of 
sensations which he has at birth into clear-cut, mental 
images which reveal to his reasoning power as life develops 
a well-ordered, law-abiding universe. Froebel has called 
the spiritual powers within the child "root fibers of the 
soul." (1) These are to grow with the child's develop- 
ment of his feeling, willing, and thinking powers. It 
is through directing these powers in the right channels 
that the right attitude toward life is gained. And so 
in time a genuine religion of the heart which recognizes 
in its deeds as well as in its emotions the brotherhood 
of man and the fatherhood of God is realized. 

Dr. Hartshorne has given us a splendid summary of 
the needs of the five-year-old. 

"We must not forget the limitations in experience 
and physical equipment which determine the range of their 
ectivities. They can neither read nor write, but they 
Can draw end sing and make things. They require activity, 
both physical and mental, for they cannot long remain 


(1) Harrison, Flizabeth, The Unseen Side of Child Life, p. 
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still nor can they learn without doing things teenscivew 
But their action must be directed so as to form habits of 
conduct which bear the Christian stamp. They do not 
respond readily to ideas of conduct however. They need 
actual situations as stimuli to conduct, rather than aphor- 
isms and proverbs and sermons. In forming notions of 
correct behavior, they need standard images of behavior 

in fe form of stories and incidents embodying the desired 
behavior in recognizable form. 

"But better than stories, even, is the conduct of 
teachers and pupils and parents, offering objects for imi- 
tation. As an offset to self-seeking tendencies and as a 
basis of Christian morality, they need the cultivation and 
rationalizing of the parental instinct. They need habits 
of feeling as well as of conductr-the cultivation of Christ- 
ian attitudes in the relations of home and school. they 
need, finally, a definite social interpretation of self and 
of the world, reaching as early as possible a notion of self 
as one of God's children, and a notion of the world as a 
friendly place to live in, and a place in which people are 


trying to do what God, the All Father, desires." (1) 


(1) Hartshorne, Hugh, Childhood anc Character, p. 42 
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Chapter IV 
HABITS TO BUILD INTO THE CHILD'S LIFE 


A defect in some of the past training for character 
ig that the attempt was made to train too exclusively 
through precepts, mottos, and rules,and too little through 
activities that will lead to habit formation. (1) Here 
will be described some of the activities the child will 
take part in to build desirable habits. The child must 
be trained to use his will in the most effective wey, but 
his will can not be trained through learning alone. fhe 
most effective eee ce is through action. So it is 
important that the child very early experience the actions 
and acquire the habits that will save energy and give an 
assurance that in certain situations the child will act 
in the right way. (2) Some of these are simple things 
such as alweys knocking on a door before entering, or looking 
both ways before crossing a street. (3) If such small 
things as these become a part of the child he will not have 
to stop to make a decision each time. To accomplish such 
things we find we need the frequent performance of tasks 
that require application, self-control and the making of 
decisions. Too many children practice doing nothing so 
that when they are older they are at a loss with themselves 


(1) Gruenberg,S.M., Your Chila To-day and Tomorrow. 
(2) ibia. (Jeni eard oat the 


(3) Hbid. 
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and cannot meet adequately important situations. All 


systematic and susteined effort, whether it is organizing 
a game, washing dishes, or digging in a garden, if it is 
carried through has its character value as it trains in 
the. necessary self-control, applicetion, and decision. 
This value is quite apart from the knowledge or skill con- 
tent. 

Most children up to the age of three have no strong 
desires or pet eversions of their own. The mother should 
guide the child according to his needs and his nature so 
that the values mentioned above can be realized. She 
must not guide just at her convenience and caprice. It 
has been indicated that the training must be consistent 
and contradictions must be avoided. So many times 
parents set up noble ideals to arouse courage and self- 
reliance when that suits their immediate purpose. But 
when the child wishes to do something not desired by the 
parents the tendency is to frighten with threats and warn 
of calamity. The parents call upon courage when they 
want the child to do something and call upon fear when they 
want to prevent action. Thus is set up a contradiction 
which leads to confusion and undesirable reactions later 
in life. (1) The will does not grow on what a2 child is 
prevented from doing, but on what the child actually does do. 

Children oe ideals early in life.of the desirable, 


the beautiful, and the right. The ideals become a part 


(1) Gruenberg, S.M., Your Child To-day_and Tomorrow. 
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of them through their actions. In building up the ideal 
of goodness if the child is given a piece of candy for 
being good he will get the idea that a material reward is 
necessary and he will not develop a habit of goodness. af 
the material reward fails there is nothing to make him 
good. But if the home has the idea that all goes well and 
all are happy and cheerful because everyone is trying to 
do the right thing, then the various indulgences and liber- 
ties will mean to the child merely the material manifesta- 
tions of the good feeling that prevails and not as the 
rewards of virtue. (1) The approval of those the child 
honors and loves should gradually replace the SEPA re- 
ward. Rewards and punishments should be directed toward 
the deed and not the child. As an example look at a five- 
year-old boy with e vivid imagination. He tells an un- 
truth end is punished so that he becomes cowaraly about 
punishments and lies all the more to get out of it. So 
the treatment was not at all directed at the cause of the 
trouble. Instead of the severe punishment the child's 
sympathy should be gained and the cause of the lying 
shovld be found out. Often the child will reelize 
that it was because he was trying to give a false in- 
pression. 

When the child is taught that he is good he will be 
manly and courageous in doing right and he will work and 
play in that spirit until it becomes the principle motive 


(1) Gruenberg,S.M., Your Child To-day_and To-morrow. 
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power in his life. He will live up to the ee ants of 
character his parents and associates have consistently 
taught hin. The parents who keep their children in an 
atmosphere of criticism, fault-finding, doubt of good 
intentions, threats or punishments will surely undermine 
the firm foundation of their characters, 

The objective habits of health, regularity, and cer- 
tain activities do not need as much stress as do some of 
the subjective habits. The former ere more obvious and 
receive more attention while the latter seem to be a by- 
product and have no definite program. The attitude toward 
life has been emphasized in a previous section noe isa 
good illustration of a subjective habit. Now the atten- 
tion will be turned to two importent subjective habits-- 
independence and obedience. 

It is found that the first requisite in child training 
is to teach obedience, as self-control through obedience is 
the foundation for all the child's life. In considering 
Obedience one finds that it must not be an end in itself 
but an instrument the child can use to discover the standards 
of conduct which are outside of his own impulses and un- 
trained desires. The first step to take is with the in- 
fant in establishing habits of regulerity in regard to 
sleep, food, end all of his care. This builds up a con- 
sciousness of what and when to expect things and establishes 


a firm foundation for health. The infant learns by this 
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regularity to obey the demands made upon him to respond 
and gives him an order and security. AS reasoning power 
is developed by putting him in situations that can be ex- 
plained and helping him to understand he should learn what 
and whquto obey. A blind obedience and decision of char- 
acter do not go very well together. As the child is older 
he performs the act because it is the thing to do and not 
because some one says SO. If the motive is outside of 
the child it will not be as effective as if it eens from 
within hin. The child eats what is put before him because 
it is the thing to do, not because his mother says he must. 
If he does not want to eat it then he can go without his 
dessert for he must realize that some undesirable conse- 
quence will follow. But if the parents say one time, "You 
must eat it," and the next say "Well, never mind; here is 
your deesert," the child becomes confused and has nothing 
stable on which to rely. Of course circumstances must be 
taken into consideration such as the child's health. 

The child should gradually learn through confidence 
in his parents that they are to guide him because they 
have experience and reason behind the commands given. 
But in as many instances as possible the child's own ex- 
perience should be built up so thet he funnishes his own 
reasons for obedience. 

Now in this obedience it is found that doing is the 


outcome of thinking and feeling. When parents force a 
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child to do something that has no connection with his 
thoughts or feelings or when they prevent actions which 
would naturally follow from the child's thoughts and feel- 
ings, they are interfering with the orderly working of the 
child's mind. (1) Because many people do this we find men 
and women of fine sentiment anc lofty thought who never 

let their ideas and sentiments find expression in effective 
action. The effect upon the child's mind of thoughtless 
obedience is not a healthy one. 

Too often parents fail to build up obedience in their 
children because they talk so much that the child knows 
it does not count, It is common to see a child called 
repeatedly by his mother with no response. The child has 
come to realize that the mother calls so often when she 
has no reason for it and does not want anything thet he 
need not respond and interrupt his work or play. It is 
up to the parent to make everything said count for some- 
thing. 

The definite teaching of obedience should start when 
the child is only a few months old, As soon as the child's 
body responds to his will he should be taught “No." This 
Can be done by giving him semething to handle but not to 
put into his mouth. The mother watches to see that it is 
just handled, seying "No" at the right time. After a 
few minutes it is taken away and something else given that 


can be put in the mouth. This is repeated’ a few times 


(1) Gruenberg,S.M., Your Child To-day and To-morrow. 
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each day. When the child can crawl he should be taught 
the word "Come". The essential is that there should be 
a program of training which is consistent and always fol- 
lowed up. 

Independence is related to obedience in that the 
child who has built up an obedience within himself will 
have to be thinking and meking choices. The child can 
be taught to be independent in many ways, such as, dressing 
himself, waiting on himself and others, and in creating 
an initiative in the games he plays. But this indepen- 
dence must be built up in a relation to other people. 

And this must not become confused with some of the child's 
first religious responses of trust and faith in the existing 
order about him. 

The greatest aid in establishing these foundations is 
found in the atmosphere of the family circle. The parents 
should always maintain a relationship of friendliness and 
co-operation with their children. This can be accomplished 
by the parents keeping in mental age with the children and 
understanding their reasoning; by keeping the duties of 
the housekeeping on the plane of play work for the child, 
that is that the child helps to play at housekeeping; and 
by using the expression of equality, "Let us”. This sug- 
gests concerted action and invites mutual interest in the 


program. It is a fine substitute for "Don't". 


(I) Clark, G.H., A System for the Care and Training of 


Children. 
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The child can have developed a special sense of equal- 
ity and helpfulness by providing for him special duties. 
One such duty could be in passing one certain thing as the 
salt ana pepper or the butter at the table. Or he can 
take certain dishes from the table to the kitchen, or help 
dry certain things when it is time to wash the dishes. 
Even very young children as soon as they can make the 
right co-ordinations can each have a task. They, will take 
pride in this expression of service. 

But if the children are to have an active part in such 
a progrem things should be within their reach or else 
stools of the right height can be used. The child of 
two or three can also assist in making the beds or sewing 
on buttons. Although it may take the mother longer in the 
end, the child is gaining something more important than the 
material things which are used. The child should have a 
voice in these things and when he says "Let us", he should 
receive attention also. 

In all of this program the child is being trained in 
orderliness which although it may be physical will help 
him later in ordering the program of his life. His 
energies are being directed into constructive channels and 
all of this will be leading to the necessary independence 
and obedience to the inner law. 

Through these many little tasks and games the child 


is learning responsibility and dependability. Although 
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the child of six mey not possess these habits to the same 
extent as a twelve-year-old, still he must have the be- 
ginning of them. If he fails to do his appointed task 

he should see the result and perhaps suffer. By helping 
in these home tasks and feeling that it really counts and 
helps, the child's desire to help is becoming a habit. Tt 
is when the tasks are made disagreeable or the child feels 
that he is in the way that he fails to get thé right start 
on his later program of thinking of other people. 

The untrained child makes himself the center of the 
universe. There are many adults with this characteristic 
so that one is led to think that many are untrained. It 
is natural for the child to be ego-centric as his experience 
is so limited and he is just becoming acquainted with him- 
self. But the basic attitude toward society is formed 
during this period. 

In the family or in the nursery the child can be 
taught to share his toys with others. He can be taught 
to consider the other members of the circle. If a story 
is in progress and he does not want to listen and the rest 
of the group does, he can leave the group. The younger 
children will be content for awhile to leave and play 
by themselves, but they like attention and like to be in 
on what is going on. Gradually as they grow older and 
see that the group gets more joy by all listening they will 


listen too. 
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In a preceding paragraph the program included the use 


of "Let us" and a result of the child helping in the labor 
of the home. Clark says, "A child that is taught to share 
labor with his parents and other members of the family ac- 
quires practical knowledge of social justice. He comes to 
respect labor for what it really is, for he earns his re- 
wards of commendation and satisfaction with his own hands, 
and is considerate of others who also seer in this way 
the fruits of their labors. Thus he will not beg, tease, 
or ery for money that is not due him,nor forcibly take a 
toy or other property from a playmate who justly holds it. 
Never having practiced other than equal justice, he will 
not be disposed to acquire property through unfair trades 
or by playing unfair games." (1) 

Much of this will depend on the parents attitude 
toward the child. If he is acquiring warped ideas of jus- 
tice, trust, and truth the above will not be possible. The 
parents should be truthful and fair at all times. Some- 
times the mother has given the two-year-old child candy from 
a full box, decided he has had enough, and when he asked 
for more has said, "There is no more," as she tried to 
hide the full box. The child keeps asking for more be- 
cause he knows there is more. 

Or how can a child have ideas of trust of himself 
when he realizes that he is considered untrustworthy? 

If food is placed on a high shelf out of his reach he 


knows he is not to be trusted and we have raids on the 


(1)Clark,G.H., A System for the Care and Training of 


Children. 
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jam jar. He feels the inequality of the situation. 


The program suggested has been one of activity, and 
let it be emphasized once more that there must be definite 
plans and purposes in these activities. Also that the 
child must do these things himself. Dr. Montessori says, 
‘Who does not know that to teach a child to feed himself, 
to wash and dress himself, is a much more tedious and diffi- 
cult work, calling for infinitely greater patience, than 
feeding, washing, and dressing the child oneself? But 
the former is the work of an educator, the latter is the 
easy and inferior work of a servant, Not only is it 
easier for the mother, but it is very dangerous for the 
child, since it closes the way and puts obstacles in 
the path. of the life." (1) 

The parents certainly do not want to be the servants 
of their children and if they do not they must have some 
definite procedure in teaching their children and not leave 
it until the child enters the public school. 

If we start in this pre-school period and help 
the child to develop naturally we find that when the time 
comes to make a personal decision on the religious life, 
the most natural thing to do will be to choose that of a 
Christian life. All of the child's background will have 
been living the Christian life, although he may not have 


been conscious of it in all of its content. 


(l)American Home Series, No. 10, p. 18, 


The Education of 
the Chilc. 
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Habits to be Formed by the Time the Child is Six Years Old. 
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Some of these habits are just a beginning which will 
develop more fully as the child develops. Although these 
are listed separately they emai vee acquired that way 
but are all a part of the total program of living. Many 
are so related and dependent that it is difficult to se- 
parate them. This list of habits is made up from the 
several books on child training, with special reference to 
tie slist by Dr. Andrus (1). The list is not arbitrary or 
exclusive, and the division is merely a suggestion. The 
references given after the habit are places where suggestions 
are made as to how to develop the habit mentioned. 

First come bodily habits. The child should be able 
to co-ordinate his movements and use his body to his ad- 
vantage. (See Gruenberg, B.C., Outlines of Child Study; 
Clark, G.H., A System for the Care and Training of Chil- 
dren; and p. 14 of this thesis.) There should be a 
regularity of living established in all of its physical 
aspects. (See same as above, and page 12.) In connection 
with this there should be good food habits. (See same as 
above, also Forbush, W. B., Child Study and Child Training, 
and pp. 11 and 28 of this thesis.) The child should have 
a certain independence, especially in regard to the care of 
his own body and in dressing himself. (See same as above 
and American Home Series, also p. 1 of this thesis.) 


(1) Andrus, Dr. Ruth, A Tentative Inventory of Habits, 
Teachers' College Bulle tin 
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Second, come the habits of the mind. By the time 


the child is six he should be able to control his attention 


for a short period. Also to carry out simple commands. 
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Childrens' Foundation) The child should have some habit 
of industry with his attention (See same as above _ 
Clark, GeH., A System for the Care and Training of Children). 
As a result of this the child will have some conception of 
the value of property (See same as above.) the child 
should have the habit of alertness and responsiveness. 

(See same ac above and Harrison, E., The Unseen Side of 
Child Life. ) There should be a sense of orderliness. 
(Same as above and p. 32 of this thesis.) Then the child 
should show imagination but also distinguish between fact 
and fancy. He should be able to foresee the results of 
simple actions. (See American Home Series; Harrison,=., 
and Gharacter; Gruenberg, B.C., Outlines of Child Study.) 
One very important habit is the use of his will by the 
child. He should control his emotions to a certain extent 
and show self-reliance, courage, and similar traits which 
develop into fixed habits as he is growing older. (See 
the above, also Gruenberg,5.M. , Your child fo-day and Io- 
morrow; Clark, G.H., A System for the Care and Training 


of Ghildren; and p. 19 of this thesis, also 25 and 27.) 
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Third come the habits of the spirit. The child 
ghould have a reverent attitude on certain occasions with 
no suggestion other then the occasion. He should be able 
to pray simply from his own desire. (See Hartshorne, H., 
Childhood and Cheracter; Mumford, E., the Dawn of Religion 
in the Mind of the Child; Harrison, E., the Unseen Side of 
Child Life; American Home Series, and p. 20 of this thesis. 
The child should have the habit of good will so that he will 
be generous and amiable, and kind. (See above, also. 

Clark, G.H., A System for the Care and Training of Children. ) 
The child should have a habit of responsibility end 
dependebilityto the extent of his abilities. (See Ameri- 

can Home Series; Clark, G.H., A System for the Care and 
Training of Children; Harrison, E., The Unseen Side of 
Child Life; Hartshorne, H., Childhood and Character. ) 

He should be truthful, courteous, anc cheerful. (See 
above, and pp. 27 end 54 of this thesis.) Also he should 
be able to show sympathy and agecial attachment for those 
around him. (See above and Mumford, E., The Dawn of 
Religion in the Mind of the Child.) 


—— eee ee See 


Fourth come the social habits. The child ‘should 


have a spirit of fellowship and faithfulness and share 

his toys. He should be helpful and co-operative with those 
about him. (See Clark, G.H., A System for the Care and 
Training of Children; Americen Home Series; Gruenberg,S.M., 
Your Child To-day and To-moprow; Harrison, M., ihe Unseen 
Side of Child Life; and pp. $1 amd 33 of this thesis. 


Above all he should respect authority and be obedient. 
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(See above, also Forbush, W.B., Child Study and Child 
Training; Hartshorn, H., Childhood and Character, and 
page 28 ff. of this thesis.) 

These characteristics are to be developed into habits 
although that does not mean that the child will always 
exhibit these to the same degree. But these habits are 
the foundations on which his later life is to be built. 

He may have the habit of obedience but that does not 

mean that there would never be an occasion on which he 
will not disobey. Also it must constantly be kept in mind 
that the child's life is a whole and cannot be broken up 
into sections. The above divisions are merely for con- 
venience and can never be worked out in that way in actual 
living. This list is not exhaustive and there may be 
other qualities to develop. 

The main thing to keep in mind is that the child is 
@ person and must be treated es such. That what one child 
needs another does not need is shown by experience. One 
child should heve certain habits developed and another 
must be broken of certein habits as a happy balance is 
necessery for the development of a well-rounded personality. 
The thoughts presented here are merely suggestions’ for a 
progrem thet each parent must work out to suit the individ- 


ual children in the family. 
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Several trips to the Nursery School at Tompkins School 


in Oakland. 


Observation of children. 


Study of Nursery School Records. 
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